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School partnerships were an area that needed probing. They appear to have local established links and some global linking. However, there is a problem in terms of the depth of understanding in terms of what effective community cohesion practice might look like with a global dimension. For example, one of the three strands-teaching learning and the curriculum- would seem a relevant area to develop in terms of this aspect of work. To clarify what I mean here as a ‘global dimension’, I refer to the definition commonly used by educators working in this field, and especially that of the Development Education Association (DEA), an education charity that promotes global learning supported by the UK Department for International Development (DFID). Their definition of a global dimension includes:


‘exploring the links between their own lives and people, places and issues throughout the world. By including the global dimension in teaching, links can easily be made between local and global issues and young people are given the opportunity to critically examine their own values and attitudes; appreciate similarities between people everywhere and value diversity; understand the global context of their local lives; and develop skills that will enable them to combat injustice, prejudice and discrimination. Such knowledge, skills and understanding then enables learners to make informed decisions about playing an active role in the global community.’ 

(http://www.globaldimension.org.uk/aboutus/?id=98)

With this definition in mind, I would expect to see project work mentioned by teachers or in inspection reports that reflected the above loose themes and ideas. Whilst there were passing reference to curriculum linking between schools (with no mention of significant impact) there was mention in reports of charitable links, especially with the global south, for example:

‘The school raises pupils' awareness of others less fortunate than themselves by taking part in initiatives such as 'Send a cow to Africa' and by sponsoring two children in South America, to whom pupils send letters and for whom they also raise money’,

‘Fundraising for wells in Zimbabwe add an international perspective to their learning’, 

‘links with schools in Ghana and Italy further promote pupils' understanding of how other people live and any problems they might face. ‘

Despite not setting out to do so, this study confirmed something I had suspected, that an understanding of ‘ the global dimension’ is not standard across schools, teachers, individuals and indeed inspection teams- in fact, even in the Development Education academic world there is an active body of debate over its meaning (e.g. Manteaw 2009, Bourn 2008, Andreotti 2008, Harrison 2005, Smith & Yanacopulos 2004, Storey 2003) which has been debated for some time. This research has demonstrated that the definition of what is a global dimension remains one that is unclear and open to misinterpretation by schools.

I am not sure for example how fundraising for wells ‘adds an international perspective’ when teaching about the reasons why wells are needed and communities find themselves in hardship due to climate change and poverty is not addressed. Similarly, sponsoring children and sending them a cow, real or otherwise, implies that the recipients are in need of help and that we in the UK are the ones to give it. This sends a very powerful message to young children when they are learning this at school and does not necessarily  enable students to appreciate the positive values in these ‘other’ communities or appreciate similarities between people everywhere. Reporting also suggests that these ideas are lifted from the school SEF and are reflecting what schools are telling them. Even in a comment about linking with schools in Ghana and Italy, mention was made of ‘how other people live and any problems they might face’- suggesting once more the negatives.

I would have some concerns if schools were not addressing curriculum related work and adding, even unwittingly, to the subconscious message that they are different (and especially superior) to people in other countries, and for Enfield and Haringey schools in particular, due to their very diverse nature. 

I would argue that little thought out international linking projects can even have a negative effect, and this has been researched lately in English schools (Allum, E., Lowe, B.and Robinson, L.(2008). I am highly aware that my background in the global dimension will affect how I respond to this particular part of the results but it is something that is important to state, despite it being supplementary to my research questions.

